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Principles behind our Behaviour Management  

 

The most important aspect in children feeling valued, safe and secure is the 

sense of connection with the member of staff. For most children this can be 

achieved by simple acknowledgement of the child and the child having the 

knowledge that you have them in your mind, care about them as a person and care 

about what they are doing. 

 

 Strong relationships between staff and pupils are vital. Staff must be fair and 

consistent with children (taking into account individual needs), and children need 

to understand that the staff member is in control at all times enabling pupils to 

feel safe. Equally, staff must be approachable and there to help (not only there 

to discipline) and children must understand this. If a member of staff is having 

difficulties with an individual or group of children, they are expected to seek 

support in order to make a positive change.  

 

This policy is developed to ensure guidance for staff in order to promote positive 

behaviour in school. The procedures and guidance in this document provides a 

consistent approach across the school and enables students, parents and staff to 

understand our approaches to the management of behaviour in school. It is also 

recognised that for some pupils, variance on these procedures will be made in 

order to meet any specific social, emotional, learning or other needs that require 

a personalised approach; guidance for this appears in the appendix and 

approaches can be discussed with a member of the Senior Leadership Team 

(SLT).  

 

 

General Expectations  

 

It is important to have high expectations for our children while recognising some 

children have specific needs. All class teachers and teaching assistants must plan, 

prepare, stimulate, stretch, motivate and engage the children appropriately. The 

following expectations cover all times of the school day (including time in lessons, 

playtimes, lunchtimes, after school clubs and visits) and where children are 

representing the school out of hours or off site: 

At the centre of our approach to managing pupil behaviour is a shared 

understanding of: 

 

Expectations regarding their 

 

 behaviour and attitudes to others 
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 respect, value and consideration for other’s work, property, culture, 

religious belief, sexual orientation and ethnicity 

 ability to succeed and contribute to the life of the school community 

 behave sensibly around school e.g. move around in a controlled manner, use 

appropriate language, tone and volume when speaking 

 Work hard and follow instructions 

 

Entitlement to 

 

 an ambitious curriculum which supports aspirations, abilities, cultures, 

sexual orientation, ethnicity and religious belief 

 recognition and reward for positive achievement across a wide range of 

activities and situations. 

 considered, fair and equitable responses to incidents of inappropriate 

behaviour. 

 

Responses which 

 

 are positive and developmental 

 fair, consistent, quiet and calm 

 make it clear that once an incident is over it will not be revisited 

 do not humiliate or degrade 

 retain respect for the individuals involved both child(ren) and adult(s). 

 

 

Staff should ensure good routines for their classroom and for when their 

children are around the school. These expectations are reinforced through 

assemblies and interaction with children. It is everyone’s responsibility to 

challenge children where these expectations are not met but equally to comment 

positively when they are.  

 

Good routines should be in place for:  

• All adults must set good examples, be positive role models in the way 

they communicate and behave (see Staff Conduct Policy). 

• Start and end of day  

• Transition times  

• Lining up incl. assemblies  

• Getting changed for PE  

• Moving around the school  

• Break and lunchtimes 
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Our Golden Behaviours which underpin our School ethos are: 

 

1. I am ready to learn.  

2. I am following instructions.  

3. I am showing good manners. 

4. I am looking after our school.  

5. I am showing respect all the time.  

6. I am showing good sitting, looking and listening.    

 

Golden behaviour will be supported by a Communication Friendly Environment 

diagrams and pictures around school and attached to identity lanyards that are 

easily accessible for use with younger pupils and those with special needs.   

 

 

What do we do to teach and promote positive management of behaviour?   

 

• Golden behaviour of the day 

• Assemblies  

• Special events across school- Kindness week, Odd Socks day, Safer 

Internet day.    

• Personal Social Health Education (PSHE), Spiritual Moral Social & Cultural 

(SMSC) provision and British Values, founded on our church school ethos. 

• SCARF – Coram Life Education Programme.   

• R Time and Circle time activities.  

• Pastoral interventions using schemes and programmes to meet pupils’ needs  

• My Feelings, friends and Family programme. 

• Protective Behaviours programme.  

• Peacemakers Programme, as well as Peer Mediators and Play Leaders.  

• Collective Worship and House Team Meetings are also mediums through 

which these important messages are shared. 

• RE Curriculum 

• High focus on teachers developing strong relationships with children. 

• Clear and consistent routines in classrooms, around the school and in the 

wider community.  

• High expectations from staff about conduct in class and around the school.  

• Nurture sessions  

• Behaviour buddies -all staff support a child who needs extra support with 

their behaviour.  

• Golden time  
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• Golden time targets 

•  All children have Boxall and SDQ assessments   

• Zones of regulation 

• All About Me 

• Social speaking skills 

• Fantastic Elastic Brain 

• Growth Mindset 

• Individual behaviour plans 

• Transition programmes 

 

Rewards:  Non-verbal – smile, nod, thumbs up. 

• Verbal – praise, telling another person e.g. Senior Midday Supervisor, 

Teacher, Headteacher. 

• Material – stickers, house points, class rewards.  

• Reward – termly awards, Headteacher award.  

• Golden Time – activities chosen by pupils and selected weekly. 

• Class reward system 

 

Foundation Stage (Nursery and Reception) 

 

• The same expectations of behaviour are followed in Nursery and Reception 

but with some minor adjustments, taking account of their age. 

• Children are learning how to regulate their behaviour and what appropriate 

behaviour is and therefore a greater emphasis is placed upon 

demonstrating what ‘golden’ behaviour is and praising children who show it. 

• If children need support or guidance on following the golden behaviours, 

they will be offered time with support in the quiet corner. There are 

resources to support the child and the adult will discuss the child’s 

behaviour with them. 

 

 

SIGNAL FOR ATTENTION IN: 

 

Key Stage 1and 2 (Years 1,2,3,4,5,& 6) 

The signal for attention is a raised hand in the air with the children looking at the 

member of staff in silence, as the member of staff counts down from 5 to 0. 

Years 1 and 2 also use a commentary for each number in countdown. 

 

On reaching zero, Key Stage 1 and 2 children are expected to have their arms 

folded, looking towards the member of staff, giving eye contact.  This applies to 

the classroom and at lunchtime in the hall, and other similar situations. 
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Foundation Stage (Nursery and Reception) 

The signal for attention is …. Count down from 5 to 0 and ‘show me your fingers’ 

(in the air).  Children are expected to stop what they are doing and face member 

of staff and listen for further instruction. 

 

 

What do We do if a child is showing inappropriate behaviour?  

 

Any Behaviour falls below the expectations of the school (Golden Behaviour) 

requires some level of intervention. The following is a pathway of what to do:    

 

 

Golden 

Reminder  

Level 1  How we respond   

 

Use a 

reminder 

when a 

child …. 

Shows level 

1 behaviour 

and is given 

the 

opportunity 

to make a 

positive 

choice 

 

1. I am not ready to learn.  

2. I am not following instructions.  

3. I am not showing good 

manners.  

4. I am not looking after our 

school.  

5. I am not showing respect to 

others.  

6. I am not showing good sitting, 

looking or listening.  

EYFS discuss behaviour with 

adult and miss 5 minutes 

from their playtime. KS1 and 

KS2 discussion with adult 

and miss playtime (children 

do have a two-minute 

physical reset activity 

before the start of the 

next lesson). 

KS1 and KS2 miss 5 minutes 

from Golden Time to discuss 

behaviour and Golden Time 

Target (EYFS and KS1 write 

with an adult. In KS2, 

children write their own 

target after discussion with 

adult. A copy of the target 

is sent home with the child 

and parents are informed 

that their child has a Golden 

Time target. 

Level 2  

1. I continue not to be ready to 

learn.  

2. I continue not to follow 

Level How we respond 

KS1 and KS2 adult 

discussion and missed 

playtime as Level 1. 
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instructions.  

3. I continue not to look after 

our school.  

4. I continue not to show respect 

to others.  

5. I have physically hurt 

someone.  

6. I have used racist or 

homophobic words.   

 

EYFS adult discussion and 

miss all of the playtime. 

Golden Time missed and 

Golden target set. 

Parents are contacted. 

 

 

Remember the strongest approach to support a child is through relationships with 

the adult. At all points try to ensure you keep a strong connection with the child 

having difficulties. Use positive reinforcement, as appropriate to ensure the child 

knows you are still there and you recognise effort and any chances they have 

made.   

 

 

Lunchtime Arrangements 

The expectations are that children will follow the expected Golden behaviour 

demonstrated. 

 

What do We do if a child is showing inappropriate behaviour at lunch time?  

 

Any Behaviour falls below the expectations of the school (Golden Behaviour) 

requires some level of intervention. The following is a pathway of what to do:    

 

 

Golden 

Reminder  

Level 1  How we respond   

 

Use a 

reminder 

when a 

child …. 

Shows level 

1 behaviour 

and is given 

the 

opportunity 

to make a 

7. I am not ready to learn.  

8. I am not following instructions.  

9. I am not showing good 

manners.  

10. I am not looking after our 

school.  

11. I am not showing respect to 

others.  

12. I am not showing good sitting, 

looking or listening.  

EYFS, KS1 and KS2 discuss 

behaviour with adult and 

miss 5 minutes from their 

lunchtime. Pupils sit on the 

bench to reflect.    

Level 2  EYFS and KS1 pupils discuss 



 8 

 

positive 

choice 

 

7. I continue not to be ready to 

learn.  

8. I continue not to follow 

instructions.  

9. I continue not to look after 

our school.  

10. I continue not to show respect 

to others.  

11. I have physically hurt 

someone.  

12. I have used racist or 

homophobic words.   

 

behaviour with adult and 

miss 10/15 minutes from 

their lunchtime. 

KS2 pupils miss their 

remaining lunchtime.  

  

If level 1 or 2 behaviour is 

displayed at the end of 

lunch time then this will 

happen on the following day.   

 

 

Lunchtime Behaviour Plan 

 

• At the beginning of every half term all pupils in each class will be reminded of 

the expected behaviour during lessons, lunch and play times in and around 

school. 

• This is the time when the children have the most freedom so it is important 

that their midday break is ‘quality time’ and they have appropriate equipment 

to use on the playground. 

• Children can receive ‘house points’ at lunchtime, collectively for their House 

Team to encourage team work. 

• Follows exactly the same principles of application, rewards and consequence as 

outlined above and all midday supervisors will adhere to the Golden Behaviours 

and respond according to the policy. 

• Midday supervisors should encourage children to eat politely, sensibly, have 

conversations with those children sitting near to them at the table, and 

correct those children who do not hold cutlery correctly, or who show poor 

table manners etc.  Behaviour in the dining hall should be controlled and the 

noise level should be acceptable. 

• Children are expected to show ‘Golden’ behaviour at lunchtime. 

• Midday Supervisors liaise daily with class teachers regarding with behaviour, 

with the pastoral team and have a half-termly meeting with the headteacher. 

The midday supervisor will report any behaviour verbally to the class teacher 

and log behaviour on a lunch time tracking sheet. 

• In the event of serious incidents at lunchtime, the Headteacher, Deputy 

Headteachers or Key Stage Leaders must be informed immediately or as soon 

as practicable in order that appropriate action is taken. 

• Pastoral Manager/Pastoral team are on the playground every lunchtime. 
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• Midday supervisors must follow the procedures as set out in Individual 

Behaviour Plans for some pupils. A copy of the behaviour plan will be made 

available by class teachers for midday supervisors to read. 

• SENCO and senior staff must inform senior midday supervisor of pupils with 

diagnosed conditions that may affect their behaviour e.g. ADHD, Autism. 

 

 

 

Tracking Sheets and what we do with the information 

 

Class teachers and class- based teaching assistants are responsible for recording 

children’s levels on a class-tracking sheet with a 1 or 2 daily.  

 

Class teachers must also record whether the parent/carer has been contacted.  

 

The child’s golden time target must also be recorded so the child knows how to 

take steps to improve their behaviour (EYFS and KS1 by adult and KS2 child 

records their own target after discussion with an adult) and take 

ownership/regulate of their own behaviour.     

 

A behaviour incident form (ABCC) (see appendix) would only be completed in the 

case of a major incident (see appendix…). The ABCC forms will be discussed by 

the teachers and teaching assistants in the phase during planning meetings on a 

regular basis, and possible patterns, triggers and strategies will be discussed. 

Further concerns would be discussed with the headteacher as appropriate. ABCC 

forms will only be escalated to the headteacher (or other SLT members in the 

headteacher’s absence) if the behaviour is excludable. 

 

The class tracking sheets are given in once a week on a Friday and the details are 

transferred to a central system. The pastoral team review the data and check in 

with any children needing this. This data is shared with all staff termly and the 

pastoral team plan interventions and support to ensure pupils receive the support 

they need.  Meetings will be arranged between class teachers, parent and child to 

discuss the behaviour. Further meetings may be arranged if there is not an 

improvement in behaviour between the headteacher, parent and child. 

 

 

Exclusions 

• The decision to exclude a child from school, including exclusion at lunch-

time, can only be made by the Headteacher, or in her absence, the Deputy 

Headteacher. 
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• It is important that parents/carers are kept fully informed if there is 

likely to be an exclusion.  A phone call, followed by a letter alerting 

parents/carers to the likelihood of an exclusion, will be sent prior to the 

exclusion being actioned, or a meeting with parents. 

• The school follows the Local Authority’s procedure for fixed term or 

permanent exclusions – appendix 1, and Exclusion Policy. (see Exclusion 

Policy). 

 

Restorative Conversation 

 

• A member of staff who was not involved in the incident will facilitate this 

process. 

• A restorative conversation will take place between the child and the adult 

who gave the sanction to the child. 

• This is primarily to maintain a positive relationship between adult and child. 

• The ‘conversation’ should take no longer than 10 minutes. 

• The conversation should finish positively. 

• It is an opportunity for the adult to explain the reason for the sanction – 

in an atmosphere of calm and reflection. There is often an opportunity for 

the adult and child to apologise. 

• Positive relations must be maintained. 

 

 

Involvement of parents  

Building up positive and respectful relationships with parents is vital and in being 

able to work together in supporting a child having difficulties, or where an 

incident has occurred.  

 

For most children (unless there are specific safeguarding concerns) teachers 

should liaise directly with the parents if they have concerns about a child’s 

behaviour.  

 

This then logged on the tracking sheet. Depending on the child and any support 

work taking place, the meeting between parent, child and teacher or parent, child 

and headteacher.   

 

 

  

Appendix A  
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The most important aspect in children feeling valued, safe and secure is the 

sense of connection with the member of staff. For most children this can be 

achieved by simple acknowledgement of the child and the child having the 

knowledge that you have them in your mind, care about them as a person and care 

about what they are doing.  

We can categorise positive recognition as either personal or public. We create an 

ethos of every child as an individual and that all children are at different stages 

with their learning and development and achievement is based on their own 

personal progress – not as a comparison with others. 

 

For children with additional SEMH needs, we look at the specific needs of these 

children to determine how we approach the use of personal and public recognition. 

The use of public positive recognition (praise, awards and rewards etc.) can, in 

addition to the desired positive impact on the target children, often have 

negative impact on all children but especially children with additional SEMH 

needs. 

At All Saints we have carefully thought about all the types of public positive 

recognition that are used in order to maximise the positive impact for all pupils 

and minimise any potential negative associations. 

We ensure that systems are not based on control through bribery or over use of 

rewards. Consequences are steered towards those that are natural e.g. graffiti is 

cleaned up 

The following approaches are used at All Saints. Any additional approaches must 

be discussed with the Head Teacher.  

 
 Purpose What it looks like Key notes 

Home school link enables 

the sharing of 

successes 

Discussion, 

telephone call or 

text to parent 

sharing successes 

special news or 

information and 

enables effective 

relationship building 

between school and 

home. 

Head Teacher 

badges/ 

stickers 

To provide positive 

recognition for hard 

work/ kindness 

Child is sent/ 

brought to the 

office to show good 

work or for doing a 

good thing. 

A child is given and 

badge / sticker 

Ensure a good mix 

of all pupils get the 

chance to bring good 

work/ 

achievements. 

Must not: 

- make an over 

public 

‘announcement’ in 

the class 

- be used as a ‘bribe’ 

e .g. “if it’s great we 
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can show it to …” 

Praising groups To promote positive 

expectations and 

behaviour e .g. 

“Great yellow table – 

all settled down to 

work well” 

 Must not be linked 

to any aspect of 

competition, points 

or prizes 

Must not to be used 

to shame/name 

the individual tables 

that are not. 

WHY? 

Some children may 

struggle with 

organisational skills 

and need support 

with this rather 

than be criticised by 

peers for ‘losing’ 

points etc for them! 

Marble in the 

Jar/ pasta in the 

pot/ class dojos 

To promote and 

celebrate whole 

class achievements 

(Behaviour, 

performance, values 

etc) 

Catch the class in 

the moment: 

“Great cooperation 

in PE today – well 

done 

– add a marble to 

our jar” 

Staff or class 

teacher awarding 1 

‘marble’ to a class 

for collective good 

behaviour (lining up, 

walking 

around school, 

conduct on a trip, 

entering/leaving 

assemblies or great 

work together for a 

lesson) 

 

Must not be used to 

identify any group 

or individual who 

have ‘stopped’ the 

class getting a 

‘marble’ 

WHY? 

Reduction in s elf-

esteem and/or 

blame from other 

children / child 

shamed. 

Must not Be us e d 

as a bride (“If we 

do…. then we will 

get a marble”) 

or consequence 

(“You would have 

got a marble if you 

had…..”) 

There is no specific 

‘amount’ 

Displays / 

Charts 

 Targets / progress 

charts should be for 

the child. They 

could be stuck in 

books or in a 

separate document 

Must not display 

any charts which 

could be used to 

compare individual 

or groups skills, 

abilities, 
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accessible by the 

pupil/ teacher only. 

achievements, 

targets 

etc. 

WHY? 

For children at all 

levels this can 

generate a ‘better 

than you’ approach 

mentality or for 

lower ability a 

reduction in self-

esteem. 

Focus on individuals 

making progress 

at an individual 

level.  

 

 

Appendix B 

 

 Stop and Think Level 1 Level 2 

Concern Some minor 

support (verbal 

reminder) 

Needed support 

(after a Stop and 

Think) 

Needed support on 

a number of 

occasions 

Teacher 

response 

or actions 

Re-focus child 

Re-focus child 

Quiet word 

Offer of support 

– 

“You okay, do you 

need anything” 

Cue name – “Bob – 

all okay?” 

Nip in the bud: 

“James, you’re 

talking and we are 

working quietly in 

this lesson.” 

Direct an adult or give extra support 

(staff presence for the child/ 

containment) 

Wondering question: 

James, I’m wondering if sitting too 

close to xxx is making it difficult for 

you to concentrate on your work. Come 

and sit here where I can help you.” 

Distraction/ Redirection: James – 

please pop next door and ask and Miss 

if I can borrow a xxx – Thanks. 

Name the need: 

You’re very cross because you wanted 

to go in the Ipad group. I can see that 

is hard. Everyone will get a go this 

week. 

What do you need options: 

- Learning break 

- Pastoral team in class 

- go and see someone 
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- work in a different place  

If a child is requiring significant support in the lesson and the teacher is unable 

to effectively continue the learning for the class another adult must be called 

for (usually Pastoral team or member of SLT). 

 

Appendix C Pathway of needs 

 

Using an example of a child having some difficulties in class – these are the key 

considerations and actions to be 

taken: 
 

Concern level: Universal Additional Complex and 

significant 

Description General low level 

concerns or 

single significant 

incident 

(No known 

additional needs 

including SEMH) 

Ongoing concerns SEND/SEHM 

underlying specific 

needs 

OR 

Ongoing concerns 

with little or no 

improvement 

Approach If you don’t 

already know - 

explore the 

history of the 

child including any 

previous 

incidents or key 

information 

– by checking core 

pupil 

information, Pupil 

chronology, talking 

to 

previous staff, 

learning 

mentors or 

Inclusion leader 

If you do not 

already know - 

explore the 

history of the 

child including any 

previous 

incidents or key 

information 

– by checking core 

pupil 

information, Pupil 

chronology, talking 

to 

previous staff, 

learning 

mentors or 

Inclusion leader 

Strategy meeting 

held with: 

- Class teacher 

- Pastoral team 

- Any external 

agency 

in place 

- AHT (Inclusion) 

- Parents 

- Child 

Talk to the child 

to establish any 

issues – including 

the use of 

‘wondering’ 

questions 

Class teacher 

arranges a 

meeting with 

parents, to 

include a pastoral 

team. 
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Discuss issues and 

agree a 

plan of action/ 

support 

Further support 

plan 

 Talk to the child 

to establish 

any issues – 

including the use 

of ‘wondering’ 

questions 

Class teacher 

arranges a 

meeting with 

parents, to 

include a pastoral 

team. 

Discuss issues and 

agree a 

plan of action/ 

support 

Further support 

plan put in place 

with clear actions 

and 

timelines for 

review 

 Set and agree 

expectations 

Class teacher 

discusses with 

parents/ carers 

where appropriate 

Behaviour plan 

completed if 

needed and 

implemented 

Behaviour plan 

written and child 

may be added onto 

the SEND list 

 Regular monitoring 

and discussions 

with child (and 

parent where 

appropriate) 

including praise 

for successes 

Regular monitoring 

and discussions 

with child (and 

parent where 

appropriate) 

including praise 

for successes 

Regular monitoring 

and discussions 

with child (and 

parent where 

appropriate) 

including praise 

for successes 

 If not improved 

enough move to 

‘additional needs’ 

If not improved 

enough move to 

‘complex and 

significant needs’ 

Involvement of 

external agencies 

and professionals  

 

 

 

 

 

 

 

 

Appendix C; weekly behaviour tracking sheet 
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Appendix D: ABCC (Antecedent, Behaviour, Consequences/ Outcome and 

Communication) 
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Appendix E: Use of exclusions 
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Examples of serious behaviour which may warrant fixed term or permanent 

exclusion 

Behaviour Sanctions 

Deliberate act of physical aggression 

towards staff and other children 

 

Involvement in a criminal act at school 

 

Exclusion for fixed period of time 

 

Permanent exclusion 

 

Exclusion at lunchtime 

Deliberately inflicting pain 

 

Leaving school premises without permission 

 

Blatant disobedience 

 

Persistent Physical/verbal bullying 

 

Losing complete control 

 

Seriously damaging property 

 

Fighting 

 

Serious opposition to staff 

 

Racial abuse 

 

Flouting the school rules 

Insolence 

 

Disruptive behaviour 

 

Talking instead of listening 

 

Running around the school 

 

Lateness at lessons 

 

Swearing 

 

The Senior management can use 

the following sanctions: 

 

• Removal of privileges 

• Exclusion for a fixed period 

of time (Headteacher only) 

• Withdrawal from the main 

group 

• Exclusion at lunchtime 

(Headteacher only) 

• When all else fail, removal to 

another school (managed 

move) 

• Letter to parents 

• Missing trips 

• Non-representation for 

school 

• Exclusion from extra-

curricular clubs activities 

and clubs. 

 

Appendix F:  Supporting children with Social Emotional Mental Health needs 
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It is a primary aim of our school that every member of the school community 

feels valued and respected, and that each person is treated fairly and well. We 

are a caring community, whose values are built on mutual trust and respect for all. 

The school’s behaviour policy is therefore designed to support the way in which 

all members of the school can live and work together in a supportive way. It aims 

to promote an environment where everyone feels happy, safe and secure and able 

to learn. 

 

We recognise that children may experience a range of social and emotional or 

medical difficulties which manifest themselves in many ways. These may include 

children displaying challenging, disruptive or disturbing behaviour. These 

behaviours may reflect underlying mental health difficulties, social interaction 

difficulties, or sensory disorders. Other children may have attention deficit 

disorder, attention deficit hyperactive disorder, foetal alcohol disorder or 

attachment difficulties. These children will be supported using a variety of 

strategies and these will be developed with key adults within the child’s life 

(staff, professionals, parents) in order to best meet their needs. 

 

We recognise that children with SEMH may exhibit behaviours which reflect a 

hyper or hypo state and that the behaviour(s) comes from a place of fear, stress, 

low self-esteem, dysregulation or as a result of a school based barrier to learning 

e.g. pitch of task, classroom environment. We have a duty to strive to help 

children to return to a place of regulation as only then will the child be in a place 

to reflect on the behaviour and find ways to repair the situation. 

 

We also recognise that children in states of stress and dysregulation are unable 

to learn as effectively as those who are in a state of regulation. 

 

In order to effectively support children, it is vital that staff are well trained and 

understand the potential root causes of behaviour(s). 

 

We also recognise the needs of children with Special Educational Needs and 

Disabilities and follow the policies and procedures associated with supporting 

these children, including but not exhaustively, the SEND code of practise, Equal 

Opportunities, Disability Act. 

 

For effective provision for SEMH needs, all staff are trained in the following 

areas: 

- ADHD 

- Autism – level 1  

- Adverse Childhood Experiences 

- Attachment 
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- Trauma - how we track this and how we can plan for potential difficult times 

- Sensory 

- School ethos for working with children 

 

Key principles in supporting the universal needs of all pupils: 

- All behaviour (positive or negative) is a reflection of a person’s emotional state 

- Understand brain development and impact of stress and fear on behaviour 

- Children have different ‘stress windows of tolerance’ 

- You can’t always see the ‘trigger’ 

- Behaviours communicate a need 

- Scared children can do scary things 

- Don’t take things personally 

- Negative behaviour mostly comes from an unconscious place 

- In times of stress children’s thinking process is distorted and confused and 

short term memory is 

suppressed 

- Children who are dysregulated are unable to access the thinking part of their 

brain 

- Children without the strategies and skills need to manage their emotions need 

to be supported 

 

How we support the universal needs of all pupils: 

- Use of natural consequences rather than ‘punishments’ 

- High Structure (Strong routines and boundaries) High nurture 

- Use wondering in order to explore the potential cause of the behaviour 

- Giving children time, space and support when dysregulated BEFORE attempting 

to deal with the behaviour 

- Engaging children at an emotional level 

- Regulate our own emotions 

- Time in not time out 

- Using staff presence to help regulate 

- Naming need 

- Empathetic Commentary 

- Access to pastoral teams 

- Understand that any traumas in a child’s life can impact on behaviour 

 

How we support children with additional SEMH needs: 

In addition to the above, we have package of therapeutic support for specific 

difficulties. 

Children having difficulties are identified through members of staff, parents or 

other children raising a concern, or as a result of school tracking showing that 

there is a change in behaviour(s). 
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Following the identification of a child with additional SEMH needs, we: 

- Meet with staff, child and parents to explore the issues and develop a plan or 

approach (A key approach is non-judgemental listening) 

- Observe the child in lessons incl review of approaches to teaching, classroom 

environment, access to learning and relationships 

Following this, support will be given in a range of ways: 
 

   

Regulation 

times 

Access to: 

- A quiet area/member of staff 

- Rainbow Room 

- Physical / Sensory activities 

Enable children to regulate 

before going into class 

before school/ after 

break/dinner etc. 

Self-Elected 

withdrawal 

Child can ask teacher to leave 

the room to 

go to a specific place e.g. 

Inclusion office, 

Pastoral team room. 

NB: Child may be angry – use 

limited talk or discussion. This is 

a strategy that has been 

discussed and planned for. 

Enable children to develop 

skills to recognize their own 

dysregulation and remove 

themselves from the 

situation. 

Enables an adult to be close 

by and support the child to 

regulate – where needed and 

when the child is ready. 

Anger 

management 

support 

1 to 1 or small group work 

working with pastoral team, 

family support worker or other 

support staff trained in anger 

management. Looking at specific 

issues for children, identifying 

triggers and areas that cause 

stress/anger for the child. 

Support child in developing 

approaches to managing 

these feelings. 

Sensory 

Assessment 

Use of sensory checklist To identify sensory needs 

and triggers in order to 

develop provision for that 

child. 

Pastoral team 

Support 

- In class support 

- Transition support from 

activities/ break etc 

- Small 1 to1 or focus groups 

- Daily / regular check ins 

- targeted support in the 

playground 

- Pastoral room 

Provide overall support for 

children’s mental 

health and emotional needs 

in order to 

reduce anxiety 

Individual Short term targets for pupils to This approach is not suitable 
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Support 

Targets 

address a specific issue. Written 

with the child and usually 

reviewed at the end of each 

lesson/ break. 

 

 

for all children 

– especially those with more 

complex needs or trauma 

and should only be used 

following discussion with the 

appropriate external 

support (STS or E.P.) 

In class 

amended 

provision 

Busy boxes, stress balls, fidget 

toys, social 

stories, drawing pads, self-

withdrawal, 

specific ‘safe’ places (e.g. tent), 

reset time or other 

activities specific to the child 

Child working on floor rather 

than at a table 

To help children remain 

regulated in order for them 

to access learning. 

External 

Support 

and or 

assessments 

A range of support: 

School Nurse 

Family support worker 

Pupil Support Worker 

Educational Psychologist 

Communication and Autism Team 

Health visitors 

Health professionals (including 

G.P., medical consultants) 

Specialist Teacher Service 

CAHMs 

 

To provide a range of 

assessments and support for 

more complex needs – 

including individual 

assessment and family 

support. 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix G:  Use of reasonable force and Screening pupils 
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As a result of our approaches to supporting the needs of children with additional 

needs it is very rare that the use of force is required. If a situation does occur, 

staff will use every possible solution to deescalate the situation and avoid having 

to resort to any physical contact in terms of managing a behaviour. Early help 

from a member of SLT/ Pastoral teams is vital in supporting a difficult situation. 

 

The law states that it is permissible to use reasonable force to prevent pupils 

committing an offence, injuring themselves or others, or damaging property, and 

to maintain good order and discipline in the classroom. This is a last resort and 

will only ever be used in the most extreme circumstances. 

 

If such actions are necessary, the actions that we take aim to use the minimum 

amount of force necessary for the minimum amount of time necessary. Where 

physical intervention is needed, this is recorded on the Behaviour Incident Form 

and must be reported immediately to the headteacher. A record of these 

incidents is kept by the Headteacher. 

 

Screening and searching pupils 

Taken from the Behaviour and discipline in schools - Advice for headteachers and 

school staff (January 2016), there are two sets of legal provisions which enable 

school staff to confiscate items from pupils: 

‘The general power to discipline’ and the ‘Power to search without consent’ 

 

At All Saints, staff may confiscate items that are of high value, deemed 

inappropriate, are against the school policies or are causing an issue. Where a 

specific policy does not exist, the teacher should use their discretion, whether 

the item is returned to the child or to the parent/guardian. Items returned to 

the child should usually be returned no later than the end of that school day. If 

the item needs collecting by a parent/guardian, the teacher should ensure that 

the parent/guardian is made aware that an item has been confiscated – either 

through the child or via text/phone call; where the item is of high value or 

deemed inappropriate, contact should be made directly with the parent/guardian. 

 

Staff do have the Power to search without consent for “prohibited items” 

including: 

• knives and weapons 

• alcohol 

• illegal drugs 

• stolen items 

• tobacco and cigarette papers 

• fireworks 

• pornographic images 
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• any article that has been or is likely to be used to commit an offence , cause 

personal injury or damage to property; and 

• any item banned by the school rules which has been identified in the rules as an 

item which may be searched for. 

The legislation sets out what must be done with prohibited items found as a 

result of a search. 

 

 

Appendix H: Governors’ statement: 

 

As required by the guidance from the Department for Education on “Behaviour 

and discipline in schools - 

Guidance for governing bodies”, the following is a statement of general 

principles in ‘determining measures to promote good behaviour and discipline 

amongst pupils’ DFE, p2 

 

 

The All Saints Governing Body believe that children behaviour well when they 

feel safe and secure and believe that behaviour is an expression of need. We 

strongly guide the school to develop approaches that reflect this belief and 

support the pupils to develop their emotional well -being.  

We also expect the school to provide effect support for pupils with difficulties. 

In addition we ask school to provide clear guidance for their staff on: 

a. Screening and searching pupils 

b. The power to use reasonable force or make other physical contact; 

c. The power to discipline beyond the school gate; 

d. Pastoral care for school staff accused of misconduct; and 

e. When a multi -agency assessment should be considered for pupils who display 

continuous disruptive behaviour 

 

 

 

 

 

 

 

 

 

 

 

Appendix I: The power to discipline beyond the school gate 
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As a school we will respond to concerns regarding children’s behaviour outside 

of school which could: 

• have repercussions for the orderly running of the school or 

• poses a threat to another pupil or member of the public or 

• could adversely affect the reputation of the school. 

Pupils, Parent’s and Staff are advised to inform school if they have any concerns. 

Each concern will be dealt with based on the nature of the incident. 

 

Appendix J: Pupil allegations against staff 

 

We follow safeguarding and staff discipline policies in dealing with any allegations 

against staff. 

We deal with any allegation of abuse made against a teacher or other member of 

staff or volunteer in a school or college very quickly, in a fair and consistent way 

that provides effective protection for the child and at the same time supports 

the person who is the subject of the allegation. 

Where the allegation is determined to be false or malicious – additional support 

is offered for the pupil, family and member of staff and advice may be sought 

from the local authority as to the best course of action moving forward. 

Depending on the nature and severity of the allegation a course of action will take 

place to ensure the continued effective provision of learning and relationships 

between the child and the staff and school. 

This may result in a short term exclusion in order to ensure effective plans are in 

place to mitigate the risk to the school and staff. 

 

Appendix K: Specific circumstances - School trips/visits/swimming/PE 

 

Following the guidance of the Equality Act 2010, we endeavour to provide all 

children with full access to the school curriculum: this includes educational visits 

and trips . 

If a child has significant difficulties where an activity may pose additional risks 

for that child or the safety of others, we will work closely with staff and parents 

to develop a plan of support in order for the child to attend the trip and ensure 

the best possible outcome for all involved. This may involve for example: 

additional staffing, different modes of transport, amended visit time/structure 

of the visit. 
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Glossary of terms  

SEMH Social Emotional Mental Health  

 

SEND Special Educational Needs & Disability  

 

STS Specialist Teaching Service  

 

EP Educational Psychologist  

 

SLT Senior Leadership Team  

 

PSHE Personal Social Health Education  

 

SMSC Spiritual Moral Social Cultural  

 

RE Religious Education  

 

SDQ Strengths & Difficulties Questionnaire  

 

EYFS Early Years Foundation Stage  

 

Key stage 1 Years 1 & 2  

 

Key stage 2 Years 3,4,5 & 6  

 

SENCo Special Educational Needs Co-ordinator  

 

ADHD Attention Defecit Hyperactive Disorder 

 

 ABCC Antecedent Behaviour Consequence Communication 
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